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Living Learning Experience in  
Residential Colleges



DIFFERENT FROM THE FACULTY EXPERIENCE 

• Collaborative learning activities - academic & co-academic 
• Enhanced academic and peer support  
• Enhanced opportunity for out-of-classroom learning 
• Smaller class size - higher engagement 
• Informal teacher-learner and learner-learner interactions



Learning experience  
in the RVRC Two Year Programme
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OBJECTIVE 

Identify and measure what benefits in student learning outcomes would 
emerge by establishing learning partnerships



Learning Partnerships and  
Co-construction of Knowledge



WHAT IS A LEARNING PARTNERSHIP?

A collaborative, reciprocal process through 
which all participants have the opportunity to 
contribute equally … to pedagogical 
conceptualization, decision making, 

implementation, investigation, or analysis.                         

                                                  Cook-Sather et al. 2014
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CO-CONSTRUCTION OF KNOWLEDGE

When students take responsibility for the 
educational process, they shift from being 
passive recipients or consumers to being 
active agents.                                                               
       Baxter-Magolda 2006; Cook-Sather et al.2014
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Case Examples



CASE EXAMPLES

• Learners from RVRC Year Two Programme (non-modular)  

• Multidisciplinary backgrounds  

• Class size range: 13 - 15 learners (n= 92)  

• Diverse range of subject content, common lesson design 

• Action research model
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Are we achieving the perceived benefits 
of learning partnerships and  

diversity of learning experiences?



DATA COLLECTION AND ANALYSIS

QUALITATIVE DATA 
Learners: Reflective essays . Facilitated discussions 
Teacher Observation: Field visits . Facilitated discussions . Collaboration 

ANALYSIS 
Text Analytics: Word frequency . Sentiment analysis



FROM THE LEARNER’S PERSPECTIVE
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ENGAGEMENT & COLLABORATION 

‘together’, ‘discussion', ‘feedback’, ‘connect’, ‘different' 

“The differences were particularly interesting to hear. For me, the differences suggest the 
varying aspects of the same issue, articulated in different ways, highlighting a more 
personal opinion of how the problem is perceived”. 

“I got to hear other students ideas, and by communicating and working together, I also 
saw different perspectives and working patterns.”
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LEARNING AND MOTIVATION 

‘inspired’, ‘reconsider’, ‘reminded’, ‘reflect’, eye opening’ 

“This forum has taught me to be more discerning and to consider other aspects of issues, 
instead of simply adopting what seems to be the more common perspective.”



LEARNING AND MOTIVATION 

‘inspired’, ‘reconsider’, ‘reminded’, ‘reflect’, eye opening’ 

“This forum has taught me to be more discerning and to consider other aspects of issues, 
instead of simply adopting what seems to be the more common perspective.”
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META COGNITIVE AWARENESS 

“It was both insightful and reflective, forcing me to think deeply on how to connect 
observations with our collective ideas.” 

“We were exposed to ideas which were open to varied and different interpretations. It 
allowed me to see how one’s background, experiences and preferences can actually shape 
the way they view things.”



META COGNITIVE AWARENESS 

“It was both insightful and reflective, forcing me to think deeply on how to connect 
observations with our collective ideas.” 

“We were exposed to ideas which were open to varied and different interpretations. It 
allowed me to see how one’s background, experiences and preferences can actually shape 
the way they view things.”
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AGENCY 

‘Freedom’, ‘enable', ‘confidence’, ‘purposeful' 

“Gave us an open platform or canvas, which is why everyone’s ideas could be integrated.” 

“Teacher input was noticeably absent except for giving feedback and most of the learning 
was self directed.”



AGENCY 

‘Freedom’, ‘enable', ‘confidence’, ‘purposeful' 

“Gave us an open platform or canvas, which is why everyone’s ideas could be integrated.” 

“Teacher input was noticeably absent except for giving feedback and most of the learning 
was self directed.”

19% 
18 (n=92)



FROM THE TEACHER'S PERSPECTIVE

Learners were able to 

• relate ideas to existing knowledge and each other’s perspectives 

• critically evaluate ideas and give meaningful feedback 

• provide feedback for the shared narrative of learning 

Does the less factual nature of the topics provoke greater self-reflection? 

Does self-selection of the activity by learners impact learning outcomes?



Was this challenging? 
Self-reporting by the learners and 

observations by the teacher



CHALLENGES 
‘apprehensive’, ‘tough’, ‘struggled’, ‘difficult’, ‘daunting' 

I felt uncomfortable to share my ideas with new people I had just met. 

Throughout the forum, I was required to share ideas and give feedback to 
other students. I really struggled with this. 

The most challenging part was to combine our different ideas into a 
collective one in order to successfully integrate and represent our thoughts.                                                                                      

14% 
13 (n=92)



CHALLENGES 

Boundaries . Capabilities . Risk 

‘power is seen to be shared, which might be challenging for students”                                                                                            
Little and Williams, 2010



What are the implications for  
practice and future development  

of the programme?



IMPLICATIONS FOR PRACTICE

• Enhance flexibility in the lesson plan to adapt to learner interests  

• Adopt strategies to support quieter learners for higher engagement 

• Reconsider time allocated for effective facilitation 

• Successfully address learner challenges with suitable scaffold



IMPLICATIONS FOR FUTURE DEVELOPMENT

• Manage student learning without overburdening them 

• Ensure wholistic learning and prompt curiosity in learners 

• Design diverse learning experiences where students feel encouraged 

to participate, express and exchange ideas. 
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