
 Getting to the heart of why students struggle: 
Motivation in conservatory music students 

 

1 
 

APPENDIX A. Components of the MUSIC Model of Academic Motivation (Jones, 
2009)  
 
The five components of the MUSIC Model of Academic Motivation are: 

● Empowerment, which refers to the amount of perceived control students have over 
their learning journey. Some of the most thorough research on empowerment falls 
under self-determination theory, which iterates that individuals enjoy activities when 
they believe that they have control over some aspect of them (Deci & Ryan, 1985). 
 

● Usefulness is an indication of students’ awareness and understanding of how useful 
their learning is to not only their student lives and grades, but also their long-term 
interests and career goals. Jones notes that the expectancy-value model of motivation 
(Wigfield & Eccles, 2000) postulates that student performance is directly influenced by 
utility value, which is the usefulness of the task in terms of an individual’s future goals. 
 

● Success, whereby when students believe their efforts would lead to them succeeding 
in overcoming challenges pitched at the appropriate level, the intrinsic motivation to 
learn is strengthened. Jones suggests that the instructor needs to structure the course 
to be challenging, provide feedback about students’ knowledge and skills, and the 
resources necessary for students to succeed. This aligns with current motivation 
theories such those relating to self-efficacy (Bandura, 1995), self-worth (Covington, 
1992), goal orientation (Ames, 1992), and expectancy-value (Wigfield & Eccles, 2000). 
 

● Interest. To grow a student’s interest in a topic, it helps if instructors understand that 
the classroom environment is an influencing factor (Hidi & Renninger, 2006), and 
should generate activities and material that meet where students’ pre-existing interests 
lie. This is not easy, as the challenge is to “use the extrinsic structure of the classroom 
to encourage self-regulated learning and intrinsically motivated inquiry” (Harpine, 
2010). In addition, researchers encourage growing “individual interest” as opposed to 
“situational interest”. Individual interest is of enduring personal value, internally 
activated, and topic-specific, whilst situational interest is similar to curiosity, of 
temporary value, environmentally activated, and context-specific (Schraw & Lehman, 
2001) 
 

● Caring. Finally, caring relationships between instructors and peers can go a long way 
in nurturing a student’s intrinsic motivation towards learning. It makes a difference 
when students believe the instructor cares about their learning and well-being. Studies 
indicate that in many and especially non-Western cultures, “adult approval” and “peer 
approval” are important determinants of students’ academic achievement (Zeynali et 
al., 2019). Adults here could refer to instructors, but also to other adults, such as family, 
in a student's social circle. As such, it helps to remember students as individuals with 
lives beyond school and to consider how course design might positively contribute to 
their learning (Jones, 2009). 

 
 


