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APPENDIX B. Student Profiles*  

Name Description 

Sarah Sarah is easily distracted and lacks self-confidence. She researched a number of ways to 
focus, and actively implemented them. She was able to personally evaluate the usefulness 
of these methods and found that having a warm up routine, breathing, and having a practice 
journal worked. In the third individual coaching session, Sarah was doing all the things she 
wanted to but the music was not convincing. Her mentor got her to try to use her imagination 
and to be rid of self-consciousness by daring to be ridiculous, which worked. She later shared 
that she was used to waiting to be told what to do as she believed her own initiative would 
not be good enough, which created a fear of tapping on her own imagination. Her mentor 
notes that it might have been a lack of confidence resulting in an overly critical inner voice 
that was preventing maximum focus. Her mentor feels that there were not enough 
consultation sessions to realise the heart of the issue and tackle it. 

Clarissa Clarissa has trouble focusing whilst practicing, and is not able to manage her practicing time 
well. She experienced tension during practicing, but her problem-solving skills lacked 
specificity. This left her feeling frustrated and led to time consuming obsessive repetition. 
However, when prompted, she could be much more detailed and thus more effective. She 
was solving practice issues exactly as her teacher had told her to, but the idea of coming up 
with her own practice sequences was new. She is not an unmotivated student, but rather, 
lacks initiative, waiting to be told what needs to be done.  

Shaun Shaun missed most of his individual consultations and when queried, sincerely apologised 
that he had forgotten. He shared that he had also forgotten appointments with other teachers. 
Furthermore, he constantly felt exhausted and thus had trouble waking up in time for lessons. 
It eventually transpired that his personal schedule was filled to the very last minute with 
ambitious but generic goals, with no personal breaks and less than seven hours of daily sleep. 
He was repeatedly unable to stick to his schedule, let alone achieve his goals, and was 
therefore feeling defeated. 

Mindy Mindy is extremely weak in English, to the point that it took her a long time to formulate 
thoughts into full sentences in English. Often, ideas were communicated by inserting a few 
foreign words to complete a sentence. During the coaching sessions, Mindy shared that to 
accomplish classroom tasks and activities, the primary struggle was to first overcome a 
language barrier before dealing with musical weaknesses, which was extremely tedious. 
Furthermore, it did not help that this was not immediately contributing to any improvement in 
playing skills but instead was taking away precious time for instrumental practice. It is hence 
unsurprising that she was overwhelmed to the point of giving up on academic studies 
altogether. Mindy was aware of her weaknesses, but had no idea how to solve them.  

Govin Govin and Dwayne are two exceptional students who chose to participate in the programme. 
They found they did not know how to sequence when teaching and they were speaking with 
unhealthy tone production respectively. Both Govin and Dwayne were already motivated 
students. They did not need answers, they needed to identify possibilities. They lit up when 
they saw the potentials of their projects and relevance to their future. Govin could see himself 
being a voice pedagogue while Dwayne, a Ministry of Education (MOE) teaching scholar, felt 
that his findings could be useful for MOE teachers. Their mentor suspects that they took the 
course as it offered time for them to do anything they wanted to with a faculty member as a 
sounding board. 

Dwayne 
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Leila Leila is a highly proficient er-hu player, but could not be admitted to YST to study that 
instrument as such a major does not exist. She opted to study composition instead. In this 
new major, the feeling of no longer being considered a prodigy caused a struggle to find a 
new voice. Leila shared a desire to be successful but was unable to define what success 
meant, and therefore felt lost and unmotivated. She also had a parallel ambition of becoming 
a producer in popular music. These musical ambitions and activities conflicted with the 
studies and expectations of the typical conservatory composition major. These explain the 
self-identified feelings of insecurity towards career prospects leading to procrastination.  

Lydia Lydia is  a motivated student who was doing well for most subjects but noticed a lack of 
harmonic skills which was affecting intonation. She believed that harmony was complicated, 
mathematical, abstract and disconnected from her more emotional experience with music. 
This could have been caused by the way the basics of the harmony had been taught to her. 
Lydia was frequently given generic suggestions such as ‘just listen to the piano’, or ‘listen 
better’, and though she tried her best, they did not work. These were not only unhelpful, but 
triggered insecurities such as the false perception of lacking talent in harmonic awareness. 

Benny Benny is a student who struggled with high absence rates and missing assignments. He 
shared that his principal teacher is highly critical, leading to feelings of anxiety. His mentor 
suspected that his coping mechanism was to behave like a class clown to endear himself to 
his peers. This manifested in flippant behaviour. 

Alan Alan struggled with completing assignments. Additionally, his mentor, along with other faculty 
who had interacted with him, agreed that he faced difficulties in communication. He acted like 
the expert who would explain things to others, but was highly defensive. As such, classmates 
avoided working with him and teachers had a hard time getting across to him. In his final 
feedback, he shared that he was not motivated because his classmates were unresponsive 
towards him. This showed a lack of self-awareness to perceive that it was actually his 
behaviour that was causing his classmates to be unresponsive to him.  

*Nicknames used to maintain student anonymity 

 
 


